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SINGLE EQUALITY SCHEME STATEMENT

The Public Sector Equality Duty {PSED) requires schools to consider how their policies, practices, and day-to-day
activities impact staff and pupils {including prospective staff and pupils and in some circumstances former staff
and pupils) with regard to their protected characteristics: age and marriage & civil partnership (in relation to
staff anly), and disability, race, sex, gender reassignment, sexual orientation, pregnancy & maternity, and
religion or belief (including lack of belief).

At Appleby Primary School we are committed to .ensuring equality of education and opportunity for all pupils,
staff, parents, and carers receiving services from us, irrespective of any legally protected characteristic they
might have, or their socio-economic background [e.g., pupils from low income families, Children Looked After,
those with Child Protection plans, young carers, and those with English as an additional language, even though
these are not legally protected characteristics), and g showing that we have “due regard” for the need to:

e Eliminate unlawful discrimination, harassment, and victimisation, includmg by association (treating a pupll

less favouraETy because th they have a black boyfnend) or by perception (treating a pupil less favourably
pecause it is thought they are gay will be discrimination due to sexual orientation even if they are not gay);

p Advance equallty of opportunity petween people who share a protected characteristic and people who do
Mare it; and

e Foster good relations mween people who share a protected characterlstlc and people who do not.

We aim to develop a culture of inclusion and diversity in which all those connected to our school feel proud of
their identity and can participate fully in school life. To do this we look to remove barriers and if we can 't, we
Jook to achieve equity for all in everythmg school does from setting policy and implementing procedures to
teaching practice, recruitment, and budget allocation which means sometimes we treat people differently
because they have different needs.

We will work to: o

» Remove or minimise disadvantages;

s Take steps to meet different needs;

» Encourage participation when it is disproportionately low.

The achievement of pupils will be manitored according to any relevant protected characteristic that we might
reasonably be expected to know they have and their socio-economic background, and we will use this data to
support pupils, raise standards and ensure inclusivity.

We will tackle discrimination by promoting equality, challenging bullying & stereotypes, and creating an
environment which champions respect for all. We believe that diversity is a strength, which should be
respected and celebrated by all those who learn, teach and visit here.

‘gy_( Single Equality Scheme (SES} demonstrates how our school has worked with and listened to our staff,
pupils parents carers, and other members of our wider school community to inform development of our

is key to how we foster good relatlons. It also shows our commltment to being a good employer and fully
inclusive of all community users, including parents gnd carers.

We will publish information to demonstrate how we are complying with the equality duty annually (SES: Part 2)
gnd one or more specific and measurable equality objectives every 4 years (SES: Part 3),

Signed: {Head teacher) Date:

Signed: [Chair of Governors) | Date:
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PART 1 - SINGLE EQUALITY SCHEME

Aims of the Single Equality Scheme

To describe this school’s commitment to pquality throughout all policies and practice.
To help us ensure that everyone who belongs to, or comes into contact with, our school community
is valued and respected.

» To promoate equality of opportunity and eliminate unlawful discrimination, harassment or
victimisation.

* To comply with statutory duties under equalities legislation in one document.

Purpose of the Equality Scheme

we are trylng to systematlcally set and implement good practice in equality and dlverSIty as follows.

e Develop and review the SES and our objectivés with appropriate timescales for the future;

e Eliminate discrimination;

Eliminate harassment or victimisation related to any aspect of social identity or diversity;

Promote equality of opportunity;

Promote positive attitudes to all aspects of social identity and diversity;

Encourage participation by peopig V!IEh Jisabilit,ieg and people representing different aspects of

social identity in public life; '

o Take steps to take account of difference even where that involves treating some people more
favourably than others;

¢ Take proportionate action to address the disadvantage faced by particular groups of pupils,
emg ployees or other members of the school community like pupils’ parents or carers.

Planning to Eliminate Discrimination and Promote Equality of Opportunity

beyond to make our school more accessible to the whole community, irrespective of background or
need. W_e prepare this plan through consu|tat|on with key stakeholders including pupils, parents &
carers, governors, staff, and others in the sc g_hool community.

Part 3 of our Scheme is an Action Plan which identifies what we will be doing over the coming year and

M{e also have an ACCESSIbIIItv Plan which spemflcally focuses on how we will ;mprove equallty of access

to education for pupils with disabilities, to work for employees with dlsabulmes and to work or a famlly
life for visitors and other members of gur school community with needs that we must make reasonable

adjustments for, (reasonable and proportionate stepE to overcome barriers that m: may |mpede some
people), anngS|de other protected groups. We publish them together because they overlap and we
want to make sure we are meeting our duties to promote positive outcomes in relation to disability, and

actions to address other social identities.

i_’rogress towa rd§ t‘rg (gyjectlves in Egg} _ag_q th__eﬁ&:gessmmti Plan s reported on regularly to the

Governing Body and reviewed annually. Part 2 of our Scheme is an annually updated Information Report
about diversity in our school and how we are doing against our Equality Objectives.

We take steps to ensure our Single Equality Information Report {Part 2) and our Objectives [Part 3) are
understood and implemented by all staff and are published on the school website. It will be made
available in different formats and in different languages on request to the school office.

Roles and Responsibilities for Implementing the Single Equality Scheme

The Governing Body

The Governing Body will:
* ensure our school complies with all relevant equalities legislation;
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undertake relevant and up-to-date training in pur equalities duties;

designate a governor with specific responsibility for the Single Equality Scheme;

draw up, publish and implement our school’s equality objectives;

establish our SES action plan is part of our School Development Plan;

support the Head teacher in implementing any actions necessary;

ensure people are not discriminated against when applying for jobs at our school on grounds of a
protected characteristics (dlsablllty, race, sex, gender reassignment, sexual orientation, pregnancy&
maternity, age, marriage & civil partnership, and religion or belief, including lack of belief).

take all reasonable steps to ensure our school environment is accessible to people with disabilities,
and strive to make school communications as inclusive as possible for parents, carers and pupils;
welcome all applications to join our school, whatever a child’s socio-economic background, race etc.;
ensure that no child is discriminated against whilst in our school because of their sex, disability etc.;
inform and consult with parents, carers and the vglgeir school community about the Scheme;

evaluate and review the information supporting the Scheme annually;
evaluate the objectives and action plan/school development plan at least every 4 years.

The Head teacher

The Head teacher will kake steps to ensure:

staff and parents are informed about the Single Equality Scheme;

staff understand the broad legal definition of disability;

the Scheme is implemented effectively;

they manage any day to day issues arising from the Scheme whether for pupils, for our school as an
employer or for our local community;

staff have access to training which helps implement the Scheme;

they monitor the Scheme, Objectives and Action Plan and report to the Governing Body at least
annually, on their effectiveness;

the SLT are kept up to date with any developments which affect the Scheme or action plan;
appropriate support and monitoring js in place for all pupils and specific and targeted pupils under
the Scheme, with assistance from relevant agencies;

all appointments panels give due regard to this plan, so that no one is discriminated against when it
comes to employment or training opportunities;

the principles of equal opportunity gre plo[tloted when developing the curriculum, respect for other
people, and equal opportunities to participate in all aspects of school life;

all incidents of unfair treatment and any incidents of bullying or discrimination, including racist
incidents, are appropriately recg@gg and treated with due seriousness and in line with the Whole
School Behaviour Policy and procedures; _

complaints of discrimination, harassment, or victimisation are dealt with speedily and complainants
are notified of the outcome and actions taken; i

appropriate action is taken pccording to who is being affected e.g. pupil, member of staff, volunteer
etc. in the event of equality expectations not being met.

All Staff: teaching, non-teaching and other adults involved with our School

All staff, both paid and unpaid are required to:

understand and accept that pquahty is a whole school issue and support pur Single Equality Scheme;
be aware of the Single Equality Scheme gnd Objectives and how they relate to them gnd their work;
keep themselves up to date with relevant legislation and attend any training/information events;
sk for support if if they have guestions or need training;

ensure all pupils are treated falrly, equally {or equitably e.g. giving more or less support than to
others to achieve the same alms), and with respect;

strive to jnclude materials that provide positive images, especially based on race, sex, and disability

and that challenge stereotypical images;
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e ensure that all pupils with a protected characteristic are included in all activities and have full access
to the curriculum;

e promote equality and diversity through teaching and our relationghips with pupils, staff, parents, and
the wider community;

e understand how to deal with incidents of concern, and how to identify and challenge bias and
stereotyping;

® know pur procedures for reporting incidents of racism, harassment or other forms of discrimination.

Pupils
Pupils gre gg_e_ct_e,& and wﬂbeﬁ_supporte& to:

e beinvolved in the development of the Scheme Eg_h_eip them understand how it relates to them in an
age or ability appropriate way;

e to act in accordance with any relevant part of the Scheme;

e experience a curriculum and environment which is respectful of diversity and difference and
prepares them well for life in a diverse society;
understand the importance of reporting discriminatory bullying and racially motivated incidents;

° &L.E us ensure our peer support programme promotes understanding and supports pupils who are
experiencing discrimination.

School Aims Statements

Staffing and Employment

ffo ensure no employee or other adult working at, or potential employee applying for jobs atour school
is discriminated against on grounds of a protected characteristic we will:

o ensure staff are appropriately trained in their equality duties and the needs of protected groups in
our school community, and have mechanisms in place to identify areas for development;

s make pecessary reasonable adjustments to prevent a person with disabilities from being at a

substantial disadvantage in comparison with people whao are not disabled;

monitor recruitment and retention;

invest in relevant continued professional development opportunities for all staff;

make efforts to ensure the diversity of our workforce reflects our local community and wider society;

not enquire about the health of an applicant or require them to complete a generic health

questionnaire as part of the recruitment process until a job offer has been made unless the

questions are necessary to find out if an applicant needs reasonable adjustments to access the

recruitment process fairly (such as for an assessment or interview), or when the question relates to a

person’s ability to carry out a function that is intrinsic (or absolutely fundamental) to that job e.g. a

PE teacher who must also be able to perform all aspects of fil flrst aid |nc|ud|ng resusc1tat|on

e ensure the safety and well-being of our staff and take seriously and act on incidents of har harassment,
discrimination, pr victimisation recognising that our staff may be either victims or perpetrators.

Pupils’ Attainment and Progress

Thfs‘ school recognises and values all forms of achievement, has high expectations of all pupils while
challenging them to reach their full potential’. We will particularly monitor and analyse pupil
performance by race or ethnicity, sex, disability, special educational needs pr dlsablllty, and social
background. Blspa rities we |g|ent|fy will be addressed through targeted curriculum planning, teaching,
and support.

Curriculum Development and Delivery

To provide all pupils with the opportunity %o achieve fhe_ir fdﬁ potentf_aj, we will:

* use contextual data to improve the ways we provide support to individuals and groups of pupils;
e monitor achievement data by race or ethnicity, sex, disability and any other relevant protected
characteristic as well as socio-economic background in some cases, and pct to close any gaps;

3



Version No: 6
Last Review Date: February 2022

encourage pupils to become independent and assist them in taking responsibility for the
management of their own learning and behaviour;

use self-assessment as a teaching and learning strategy, and provide all pupils with apportunities to
take responsibility for their own learning through regular reflection and feedback on their progress;
take account of the achievement of all pupils when planning for future learning and set appropriately
challenging targets;

ensure equality of access for ali pupils and prepare them for life in a diverse saciety;

use materials that reflect the diversity of our school population and local community in terms of
race, seX, sexual or_lggga__tu_)n and disability, without stereotyping;

promote attitudes and values that will challenge racist pr discriminatory behaviour or prejudice;
provide opportunities for pupils to appreciate their own culture and celebrate the diversity of others;
promote activities that celebrate our common experience and that recognise diversity and foster

understanding and respect for the culture, geligion, and beliefs of all our pupils and their families;
try to involve all parents and carers in supporting their child’s education gnd personal q_eyg!qprpgp_ti
encourage classroom and staffraom discussion of equality issues which reflect on social stereotypes,

expectations and their impact on learning.

Pupil Welfare and Pastoral Care

FI’q promote the health, safety and welfare of all our Euﬁplls and staff, gr)cipr_qyidé a caring and supportive
pastoral system that takes account of their needs, we will:

develop and continually review our Health, Safety and Welfare Policy;

ensure details of this Scheme are shared with all teaching, non-teaching, and ancillary staff;

expect all staff and volunteers working in pur school to foster a positive atmosphere of mutual
respect and trust among boys and girls from all ethnic groups and range of abilities;

challenge stereotypes and foster pupils’ critical awareness and concepts of fairness, enabling them
to detect bias and challenge inequality;

take account of religious, cultural and ethnic differences, special educational needs, disability and
the experiences and needs of all pupils, throughout our pastoral support; i

provide appropriate support for pupils learning English as an additional language [EA},) and
encourage pupils to use their home and community languages to enhance their learning;

give appropriate support (using external agencies if required) to victims of harassment and bullying
and deal with perpetrators in line with our Whole School Behaviour Policy prowdmg them with
relevant support to consider and modify their behaviour;

ensure guidance and support for pupils pr staff is delivered in a way that does not discriminate
against pupils with unseen (e.g. cognitive, V|sual hearing, moblllty/boduly functlon severe allerguc
reactions, conditions prone to seizure) impairments;

provide appropriate and discreet facilities for pupils who require personal or intimate care to protect
their dignity and foster respect for their individual needs; _

empower staff to raise any concerns with :_S_I:T about their health, safety and welfare by having clear
procedures and promoting wellbeing strategies among staff.

The Quality of Provision — Curriculum and Other Activities

To provide an appropriate curriculum for pupils of all backgrounds we will:

monitor and evaluate its effectiveness through target setting and attainment analysis;
ensure that all pupils participate in the mainstream curriculum of the school;

develop and continuously monitor a curriculum which builds on pupils’ starting points and is
differentiated appropriately to ensure the inclusion of:

- boys and girls

- pupils learning English as an additional language

- pupils from minority ethnic groups, including Gypsies and Travellers

- pupils who are gifted and talented

- pupils who are pregnant or who have recently given birth
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- pupils who are undergoing gender reassignment
- pupils with special educational needs
- pupils with disabilities
- pupils who are looked after by the Local Authority
- pupils who gre at a risk of disaffection and exclusion
- lesbian, gay or questioning young people
- pupils who are the subject of a child protection plan
e  ensure that each area of the curriculum is planned to include the principles of equality and to
promote positive attitudes to diversity. All subjects contribute to the spiritual, moral, social and
cultural development of all pupils; o
e deliver a curriculum which reflects and values diversity and that encourages pupils to explore bias
and to challenge prejudice and stereotypes;
®  ensure extra-curricular activities and special events e.g. school performances, cater for the interests
and capabilities of all pupils and take account of parental preferences pbout religion and culture;
e  ensure educational visits and excursions take account of the capabilities of all pupils including both
physical and cognitive disabilities and cultural differences;
e make use of web-based technologies (websites and the Virtual Learning Environment} to support a
high-quality learning and teaching experience to ail our pupils irrespective of disability.

Behaviour and Attendance

We expect high standards of behaviour from all pupils appropriate to their age or stage of development,
all staff and from others who work with or connected to school. For more information, please see ‘our
Whotle School Behaviour Policy.

Through our school ethos and curriculum, we want our pupils to understand better diversity in society.
We want to provide opportunities for them to explore the subtleties and complexities to prevent and
respond to incidents and situations. We will address the experience, understanding and needs of the
victim, the perpetrator, bystanders and the wider school community through our actions and responses.

To ensure that the Whole School Behaviour Policy and associated policies are equitable, we:

¢ have procedures for disciplining pupils and managing behaviour that are fair and applied equally to
all and we expect aI| staff to operate consistent systems of rewards and sanctions;

e recognise that cultural background and disability may affect behaviour and we take this into account
when dealing with incidents of unacceptable behaviour;

e recognise that hate incidents or prejudice-based bullying behaviour is driven by negative
assumptions, stereotypes or misinformation (directed against an individual or group, based on real
or perceived difference, Ld linked to racism, homophobia, gblelsm sexism etc.) and we will act to
prevent, challenge and eliminate such behaviour;

e have clear anti- buIIylng procedures in place to record, monitor and deal promptly, firmly and
consistently with gll incidents including cyberbullying, sexting and p_her forms of harassment and
victimisation, especially related to racism, gbleism, sexism and homophobia;

® ensure that all staff are trained to deal effectively with bullying of all types, racist incidents, racial
harassment and prejudice and are offered support in handling such matters;

* encourage staff to explore their own views and attitudes to difference and to monitor their practice
in relation to this Scheme, gspeaa"y in leading by example and having high expectations of all pupils;

e take steps to ensure that pup|ls staff and parents are aware of our policies and procedures for
dealing with harassment, gnd know that language or behaviour, which is extremist, racist, sexist,
homophobic or potentially damaging to any gquality group, is always unacceptable;

e provide information and advice on attendance, behaviour, and exclusion to parents and carers in
accessible formats such as relevant community languages and large print;

e have strategies in place to reintegrate long-term non-attenders and excluded pupils, which address
the needs of all pupils;
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e ensure that families are aware of their rights and responsibilities in relation to pupil attendance and
absence and that cases are always followed up in a way that takes account of cultural issues or
matters relating to disability;
make provision for leave of absence for religious observance for staff as well as pupils;

e monitor attendance by race or ethnicity, sex, dlsablllty, speqal educational needs or dlsablllty, and
soaal background and address disparities we identify between different groups of pupils;

e fully support children with long-term medical needs who may have an erratic attendance because
they are in and out of hospital or not well enough to attend school on a regular basis;

s expect full-time attendance of Traveller and Gypsy pupils whilst they are on the school roll.

Partnership with Pupils, Parents, Carers and the Wider Community

We have established good links with our local and wider community, and we engage in visits and we
welcome them into our school. From them, we learn about gquality issues outside school and can
establish mechanisms for addressing them in school.

To help us understqngglggljglty in s school and sensmvely promote participation in our Single Equality
seheme we will:

s involve all stakeholders including pupils, staff, parents and other users of the school in meeting our
gqualcty dutles Igy prowdmg information and asking for opinions ancl and support;

e ensure that school premises, grounds and facilities are equally available and accessible for use by all
groups within the community

e take into account the preferred means of communication for those with whom we are consulting
e.g. translated materials or interpretation facilities for people with disabilities or those for whom
English is an additional language or who are newly arrived in this country;
include representation from the widest range of relevant groups that we can reasonably achieve;

e monitor parental involvement and have strategies to raise the participation of under-represented
groups of parents and sections of the community.

e Provide clearly written progress reports to parents that are free from jargon to encourage
participation in their child’s education (incl. in other formats/languages as above). Parents with a
disability or with learning difficulties will be able to access school’s information;

e fully involve parents and carers in plans for their child with special educational needs or disabilities
and ensure they understand the purpose of any intervention or action plan and are told about the
parent partnership service when SEND is identified;

e encourage participation of under-represented groups in areas of employment e.g. through work
experience placements;

e ensure that any informal events we hold are designed to include the whole community and at times
may target minority or marginalised groups;

e work in partnership with parents and the community to address specific incidents and to develop
positive attitudes to difference.

Leadership and Management

Aqthqu'gy. To ensure our admission process is fair and equitable to all pupils and our employment
practices reflect equality and diversity, we will:

e not discriminate against a pupil with dnsabllit_lg_s in t_j_etermmmg admission arrangements;

» admit pupils with already identified special educational needs and disabilities. Pupils with Education
_ﬁealth and Care Plans will always be admitted unless, through the statutory assessment process, it is
demonstrated that we cannot cater to a»child’s specn" c needs through reasonable adjustments

e gather comprehensive information about pupils’ ethnicity, first language, religion br belief, physical
needs, diet etc. either via the admissions form or at the admissions interview;

e adhere to recruitment and selection procedures which are fair, equitable and in line with statutory
duties of the Governing Body
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e take steps to encourage people from under-represented groups to apply for positions at all levels in
the school and ensure recruitment and selection processes are monitored;

e ensure that everyone associated with the school is informed of the contents of this Echen]e and that
all staff and visitors must support the ethos of the school, promoting equality and challenglng bias
and stereotyping wherever they find find it;

¢ ensure that staff training continually highlights equality issues, including in the induction programme
for new staff pr volunteers;

e recognise and value the skills of all staff, including non-teaching and part-time staff and ensure all
staff are given status and support and encouraged to share their knowledge.

e ensure that staff handbooks and regular professional development activities are available for all staff
members to support their practice in relation to this Egbeme

® ensure that resources and displays in our school reflect the experience and backgrounds of pupils,
promote diversity and challenge stereotypes. They are reviewed regularly to ensure that they
reflect the inclusive ethos of the school e.g. images of people from different equallty ty groups, fhefr
prominence in displays at eye level etc.

Linguistic Diversity

We recognise and celebrate the linguistic diversity in British society. We look for opportunities to enrich
the curricular experience of all our pupils by:

highlighting how English has borrowed from other languages;

raising awareness of the similarities and differences between English and other languages;

reflecting the multilingual nature of wider society in our resources and displays;

acknowledging the differences in syntax with non-spoken forms of English e.g. British Sign Language.

@ex anfGender Eegssignment Equality

We are committed to combatmg sex discrimination and sexism and promoting the equality of women

We are also committed to ensuring the rights under the Equality Act of people un&ergofng gendér‘
reassignment {(defined as applying to anyone who is proposing to undergo, is undergoing, or has
undergone a process or part-process, for the purpose of reassigning their sex by changing physmloglcal
or other attributes). This means that in order to be protected under the Act, pupils or staff will not
hecessarily have to be undertaking a medical procedure to change their sex but must be taking steps to
live in the opposite gender or proposing to do so. So far, the law has not acknowledged non- binary or
genderless individuals, but we want to act appropriately to safeguard and include all members of our
gommunities.

We will give due regard to the need to:

s eliminate unlawful discrimination, harassment, and victimisation on the grounds of gex or gender
reassignment, including domestic violence, sexual violence, bullying, and exploitation;

s promote equality of opportunity between women and men in all our functions;

e recognise that society has stereotypes for both women and men, and both women and men can lose
opportunities because of these stereotypes;

e be aware that staff with caring and domestic responsibilities may need to work part-time or flexible
working hours;

e work in partnership with other agencies to eliminate sexual harassment, domestic violence and
other hate crimes.

Admissions and Exclusions

Our admissions arrangements are fair and transparent, and do not y_aﬂf_uuy discriminate on protected
gharacteristics or socio-economic factars.

Exclusions will always be based on pur, Whole School Behaviour Policy Erld;wg wﬂlr:;
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Closely monitor exclusions by gex, race or ethnicity, special educational need pr disability, and
background to avoid potential adverse impacts and ensure any discrepancies are identified.

Take action to address any disparities we find between different groups of pupils;

Take all reasonable steps to prevent the exclusion of a pupil for a reason related to their disability.
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PART 2 - Single Equality Information Report Demonstrating compliance

with the Public Sector Equality Duty
Appleby Primary School

pupils. Where no changes take

1.

Our School Profile

Describe your school profile here — example profile below:

Appleby Primary School is a local authority maintained Foundation School. The number on roll is currently
170 pupils with a nursery of a further 15 pupils. The roll of the school is likely to increase in the next 2 years
with the development of a nearby housing estate. The percentage of pupils taking free school meals (FSM) is
13%, just below the national average of 17.3% (June 2010 DfE stats).

Our school is a strategic resourced provision leading to a higher than average of 20% of our pupils in
Reception to Year 6 and 13% of nursery pupils having special educational needs. There is a ratio of 26 boys to
9 girls.

In 2020 13% of our pupils entered the school from private nurseries or other settings other than the home.
82% entered school direct from our own nursery at reception age and one pupil started midyear. We are
currently working on strategies with pre-school settings building in visits by members of our staff to support
transition. In the term prior to starting school in September, all children who had applied to the school for a
place were offered visits to the school for 3 half days and one full day. This allowed them to settle into the
school environment and allowed the EYFS staff to get to know the pupils and to make initial assessments of
the pupils and form relationships prior to the start of the new school year.

Our catchment area takes in the town of Appleby in Westmorland and a wide geographical area
incorporating the villages and hamlets of Hilton, Murton, Coupland Beck, Crackenthorpe, Flakebridge,
Burrells and Ormside. The socio-economic make-up of our catchment area is varied and incorporates both
town and remote rural areas. There are a very small number of ethnic minority pupils. 7% of our pupils as a
whole come from outside our official catchment area whilst this figure is significantly higher (57%) of pupils
directed to Resourced Provision places. We have a breakfast club which operates from 8.00 a.m. each
morning and an after-school club which operates to 6.00pm each evening. Attendance at our wrap-around
provision is good and this is valued by our parents and families.

We have never had significant issues attracting staff and currently have a full teaching staff complement.

The Local Authority (LA) handles admissions to the school. When we are made aware of pupils who are
joining the school with gpecial educational needs or disabilities, we arrange to meet the pupil and

parents pr carers and involve professionals from the LA and Health Authority to ensure any adjustments
required to pur buildings pr curriculum are made in readiness for them starting school. The school has

fully ramped access and is level throughout the building enabling access to wheelchair users. Qur
reception area is accessible to people with dlsabllmes and we have a hearing ioop for those with
impaired hearing. We have one disabled toilet which also contains an adjustable changing bed for use by

those pupils who need personal care whilst at school.

1% of our pupils have English as an additional language.

Information for parents and others is prowded in verbal and written form and we offer it in alternative
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Recruitment procedures are based on those provided by our LA with all advertising being processed
through the Council HR and Advertising Team.

Note: if we do not provide actual figures in relation to pupils or staff from ethnic minorities or any
other equality group with protected characteristics It is because they are a. s__rggll‘_gqy!gg_r of people and

we must maintain their privacy. Me are also not requlred to collect any statistical data which we do
not already collect routmely E.g. RAISE online and other data.

Disability Equality Duties

Our commitment to achieving equality of opportunity for pupils with disabilities, their families, school
staff, and other school users has a number of objectives:

We will promote equality for people with disabilities by:

removing barriers to the accessibility of education, employment, services, information and buildings;
encouraging good practice by our partners py giving relevant advice or instructions;

ensuring we take their needs into account when procuring goods and services from our providers;
promoting positive images of people with disabilities;

challenging patronising or discriminating attitudes;

making the environment as safe as possible for and challenging antisocial or bullying behaviour
against, or harassment of pupils, staff or other school users with disabilities.

We plan to increase access to education for disabled pupils by:

e increasing the extent to which disabled pupils can participate in the school curriculum;

e increasing the inclusion of positive images of disabled people across the curriculum;

e improving the environment of the school to increase the extent to which disabled pupils can take
advantage of education and associated services;

» improving the delivery of information to disabled pupils, to the standard of which is provided in
writing for pupils who are not disabled;

We welcome the requirements of the Disability Equality duty and this section sets out our commitment
to meeting the duty. Our Scheme shows how we promote disability equality across all areas of the
school, to disabled pupils, staff, parents, carers and other school users.

1. in relation to our school, we have:
e an Accessibility Plan (any plans to improve the physicat layout of the building and the grounds and
disabled access to the curriculum}.
o This includes how we plan to increase access to education for disabled learners as detailed above.
¢ And how we plan to improve equal opportunities for disabled employees

Examples of how we have adjusted our environment to suit the additional needs of individuai pupils
include:

Provision of a lift to enable pupils with wheelchairs to access the whole school site

e Creation of an individualised learning area to support pupils with ASC and SEMH needs

¢ Development of a sensory room to deliver sensory activities for pupils with specific needs and
disabilities

e Conversion of a teaching space to suit provision of physiotherapy

Racial Equality Dutles and Community Cohesion

We recognise that people of Black, Asian and Minority Ethnic (BAME) prigin experience discrimination
based on colour, race, nationality, religion, and ethnic origin. Racial harassment and violence gre the
most serious consequences of racism, damaging people emationally and physically and limiting life
choices and opportunities.
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ffo ensure _tms _scﬁodl takes gihw__gggs;ary steps to prevent and tackle racial harassment and to help

people of BAME prigin live free from harassment, feel safe and enjoy and achieve throughout their
education pr working life at our school, we will @e_steps to:

e keep accurate records of all groups Qﬁfaith or ethnicty, their backgrounds and needs and how we
respond to them;

e encourage dialogue between different racial groups on the suitability of our educational provision;

prevent racial discrimination, and promote equality of opportunity and good relations between

members of different racial, cultural and religious groups;

encourage pupils and their families of all ethnic groups to participate fully in all aspects of school life;

use our support for the voluntary and community sector to promote good race relations;

counter myths and misinformation that may undermine good community relations;

ensure pur, staff and other adults working [n_gg;,’ school, pupils and their families, as well as our

partners and the wider community fully understand the principles of good race relations.

In relation to our school, we will:

e ensure that the curriculum provides opportunity to discuss race equality and the need to eradicate

racism.

e  Ensure that our curriculum positively promotes cultural diversity and recognises and celebrates the

cultural diversity in our school.

Sex and Gender Reassignment Equality Duties

We are committed to combating sex discrimination and sexism and promoting the equality of women
and men, gnd boys and girls.

We are also committed to ensuring the rigﬂts under the Equaﬁty Act of peopie unJergoing gen&gl_g
reassignment {defined as applying to anyone who is proposing to undergo, is undergoing, or has ,
undergone a process or part-process, for the purpose of reassigning their sex by changing physiologﬁgﬁ
or other attributes). This means that in order to be protected under the Act, pupils or staff will not
necessarily have to be undertaking a medical procedure to change their sex but must be taking steps to
live in the opposite gender or proposing to do so. So far, the law has not acknowledged non- binary or
genderless individuals, but we want to act appropriately to safeguard and include all members of our
gommunities.

We will give due regard to the need to:

¢ eliminate unlawful discrimination, harassment, and victimisation on the grounds of sex or gender
reassignment, inciuding domestic violence, sexual violence, bullying, and exploitation;
e promote equality of opportunity between women and men in all our functions;

In relation to our school, we:

Gather gender monitoring information when a child enters school

Have targets for pupil achievement by gender (see school improvement plan})

Addressing gender stereotyping in the curriculum

Have the results of the Single Status equal pay scheme for our school in relation to gender

Issues around gender violence and domestic violence are detailed in the e-safety policy, child
protection policy and behaviour policy.

Provide classroom-based lessons on gender issues such as sexual bullying and sexual exploitation ~
policies as listed above

How you respond to information children receive from the internet, films, TV and other media where
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women are portrayed in a derogatory manner — policies as listed above

Religion and Belief Equality Duties

This school recognises that people can face discrimination because of attitudes in society towards ;he

religion, faith, or belief they hold or faith community they belong to. Faith-based hate crime has a
character that is distinct from race-based hate crime. We also recognise that a person’s religious (or
similar) beliefs may mean that they have different needs, demands and expectations, which require
flexibility. We understand thls means we must assess the impact ! l':hat our palicies, functions and

procedures have on promoting equallty for people based on their rellglon belief or non-belief.
In relation to our school we:

s Ensure policies and functions of the school do not discriminate based upon Religion or Belief

e Ensure that our RE curriculum promotes a positive celebration of the diversity or the religious
beliefs in our own community, in the United Kingdom and in the wider world.

e Ensure that assemblies recognise and promote religious tolerance and respect by teaching
children about religious festivals and celebrations from a range or World Religions,

s Ensure that pupils and parents have the right to withdraw their child or themselves from any act
of collective worship.

Sexual Orientation Equality Duties

fThis school is committed to combatting unlawful discrimination, harassment and victimisation faced by
people who are lesbian, gay, bisexual, transgender, or questlomng {LGBTQ or LGBT+) and we aim to
ensure equallty of opportunity in pducauon services, and employment.

We will respect the rights of individuals to be open about their sexual orientation, tackle homaphabia,
challenge stereotyping and improve knowledge about LGBTQ communities, Both m5|de the community
and across wider society.

We are committed to taking a proactive approach to preventing all forms of homophobia in the school
community and will assess the impact of our policies, functions and procedures on promoting sexual
orientation equality as part of the Equality Impact Assessment process.

We will deal with complaints of discrimination and harassment speedily and according to LA and national
guidelines and notify complainants of the outcome and actions taken.

We will include realistic images of lesbian, gay, bisexual or transgender people and the contributions
they have made to different aspects of the curriculum {in books, materials, resources)

Homophobic bullying, language and stereotypes will be challenged within the school (see bullying &
behaviour policies)

Pregnancy and Maternity Equality Duties

This school is committed to ensuring that staff who are pregnant or have recently given birth are
protected from both direct and indirect discriminatory practices, disadvantage and unfavourable
treatment. For more information please see [insert HR pglicy on pregnancy/maternity].

:W’e‘ are also committed to ensuring pupils are protected from discrimination as entitled if they:

¢ @re or have been preghant;

» have given birth and unfavourable treatment occurrgd within 26 weeks of pnd including the day of
the birth;

» pre breastfeeding and unfavourable treatment occurs within 26 weeks pf the birth as above;

e experienced a still birth, as long as the pregnancy reached 24 weeks;

To ensure pupils who are pregnant or have recently given birth pr have experienced a still birth are
protected from discriminatory practices, this school will not exclude them purely on the grounds of

4
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pregnancy prﬁiwﬂgoﬂ&@ up to 18 calendar weeks of authorised absence immediately before and after
the birth to help reintegrated the pupil into education as quickly as possible.

In relation to our schoal, we will:

* Plan how to ensure that students are reintegrated into education as quickly as possible following the

birth of the child.

e Plan suitable education provision that will be accessible to students? Such suitable education must

meet the needs of the pupil and should take account of their age, ability, aptitude and individual
needs including any special educational needs they may have.

Note: schools already have a duty of care to their pupils and are not expected to have to alter their
existing Policies because of this new legal provision, providing they are not excluding pregnant pupils or
requiring them to study at home or in alternative provision when they wish to remain in school, and are
letting them return to education when they have had their babies.

Publication of the Single Equality Scheme

bur Objectives Action Plan {Part 3} on our school website. A printed copy is available on request from
the school office, It can also be made available in other formats e.g. another language, or brallle.

We update and re-publish the detail of our Scheme (Part 1} as necessary, Part 2 annually to account for
the September intake or staffing changes and how they affect diversity in school, and Part 3 no less than

term goals remain relevant.

Complaints

If a member of the public feels that they have suffered discrimination, harassment, pr victimisation from
Ehis school because of their protected characteristic i.e. race (including nationality, ethnic group, regional

or national origin), sex, gender reassighment, sexual orientation, age, marital or civil partnership status,

pregnancy or maternity, disability, or religion or belief (including lack of belief), they should report it

using our normal School’s Complaints Procedure.

Complaints by staff will be dealt with under the Grievance Procedure, as appropriate.
We take all complaints seriously and will take appropriate action to eliminate discriminatory behaviour.

We will monitor complaints to help establish whether we are meeting our equality duties and report
regularly to the Governing Body about the nature of complaints made and action taken.
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Appendix A

Key Legislation Summary
EQUALITY ACT 2010

On 1 October 2010, the Equality Act 2010 replaced all existing equality legislation such as the Race
Relations Act, Disability Discrimination Act and Sex Discrimination Act to consolidate it.

The Act protects staff, pupils and others from discrimination and harassment based on ‘protected
characteristics’:

o Disability

* Sex

® Racepr ethmuty

e Age (staff only)

e Religion or belief

e Gender reassignment

e Marriage and Civil Partnership Kit_gff gﬂlﬂ

e Preghancy and maternity

This relates to:

# Prospective pupils w_sji_f

e  Pupils gnd st: staﬁ at the school

¢ Insome limited circumstances, former pupils gnd former staff

Public Sector Equality Duties

Public sector equality duties are legal requirements on public bodies to have ‘due regard’ when they are
exercising their public functions for to the need to:

¢ Eliminate conduct that is prohibited by the Act,

e Advance equality of opportunity between people who share a protected characteristic and people who
do not share it,

e Foster good relations across all characteristics — between people who share a protected characteristic
and people who do not share it.

The Equality Act 2010 made this a single equality duty on public bodies effective from April 2011. The
purpose is not to be process driven and bureaucratic but rather an outcome-based method of ensuring that
schools are best meeting the needs of all their pupils.

New Protection in Schools

The Act extended protection against discrimination to pupils who are pregnant or have recently given birth,
or who are undergoing gender reassignment.

Health Related Questions for Job Applicants

It is now unlawful for employers to ask health-related questions of applicants before a job offer, unfess the
questions are specifically related to fair access to the recruitment process or an intrinsic function of the
work (br for very limited other reasons like equality monitoring). This means schools can no longer require

job applicants to routinely complete a generic health questionnaire as part of the application procedure.
Current DfE Staffing and Employment Advice for Schools (p 21 s5.11-5.12) clearly states that a school must
establish the fitness and ability to teach or carry out “relevant activities” of “teachers and other school
staff” as r_c_eq_unred by the Health Standards (England} Regulations 2003) put makes no reference to gquallty
Act compliance. Schools may decide to ask necessary health questions after a job offer and should ensure
they are targeted, necessary and relevant to the job applied for. Schools should review existing practices to
ensure they are complying with both the Health Standards Regulations 2003 and Section 60 of the Equality

Act 2010.




Appendix A

Positive Action

New Positive Action provisions will allow schools to target measures that are designed to alleviate
disadvantages experienced by, or to meet the needs of, pupils with protected characteristics. Such
measures will need to be a proportionate way of achieving the relevant aim. Previously a school providing
— for example — special catch-up classes for Roma children or a project to engage specifically with alienated
Asian boys might have been discriminating unlawfully by excluding children who didn’t belong to those
groups.

Victimisation
It is now unlawful to victimise a child for anything done in relation to the Act by their parent or sibling.
Auxiliary Aids

The Act extends 'Ehe reasonable adjustment duty to require schools to provide auxiliary aids and services to
pupils with disabilities.

Publication of the Scheme
Details of a school's Single Equality Scheme and the first objectives must be published by 6 April 2012 and
annually.

ACCESSIBILITY PLANNING

Accessibility planning is a statutory duty and can be incorporated into the Single Equality Scheme. Your

Accessibility Plan can, if you wish, be provided as an Appendix to the Single Equality Scheme.

Schools must plan for:

» Increasing access for children and young people with disabilities to the school curriculum

e Improving access to theﬁr physical environment; and

e Improving the delivery of written information to children and young people with disabilities and their
Families as well as staff and volunteers.

The first plans were required to be in place by April 2003 so as schools come to review their accessibility
plans, they should consider building the actions into their Equality Scheme.
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Process Chart: The Development and Review of a Single Equality Scheme,
Objectives and resulting actions

Form an Equality Working Party with membership drawn from across
the school community which should include:

School staff

(incl. governors
& SLT)

Students/pupils

Parents and Ther:NIdler
carers school
community

Draw up timetable for the development of the Scheme

identifying meeting dates

D Propose a date for
formal presentation and

adoption by the

v

Governing Body

Consider local and national guidance

v

v

Key Tasks (with deadlines)

Objectives
Assigh named staff to collect data and information
including the views of all in the school community

~ Equality Scheme 0

Assign one person to write-up the school context
section (Part 2) of the Scheme

Consider the statements in Part 1

Identify statements with which the school can
currently identify and include others as aims in the
Equality Objectives

Consider further involvement of those
representing the various equality strands. Use EIA
{See Appendix C)

Gather all information specific to the school (as
described within the individual school statements

Devise Objectives which includes your action plan
—redraft as required

set out in Part 2 of the Single Equality Scheme |

Draft or review the Equality Scheme

ONGOING -
Monitor

P

Present Scheme and Objectives/actions to Governors/ratified
by Governors. Objectives review date set.

Objectives,
actions and
gather evidence

v

for outcomes

Ensure the Scheme & Objectives are effectively communicated
to the whole school community. Consider producing summary

versions for students/pupils and parents/carers.
The Scheme must be published on the School Website.
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Equality Impact Assessments (EqlAs) - Guidance

Some Frequently Asked Questions

What is an equality impact assessment (EglAs)?

To enable children or people within your school community to be treated fairly and equitably sometimes
you must treat them differently. To identify how best to do this you have to think ahead and predict how
to best serve the needs of the different groups within your school community. This is what equality impact
assessment is all about.

Undertaking EqlAs is like undertaking health and safety risk assessments. It involves predicting and
assessing what the implications of a policy or practice will be on a wide range of children or people with
different and varied needs within your school community and trying to ensure they are not disadvantaged
by it.

Your school community covers any person who is likely to use your school. This means pupils, parents,
carers, staff, governors, volunteers and visitors to your school. It also covers anticipating the needs of
possible future members of your school community.

What is meant by ‘impact’?
Two possible impacts are considered as part of the process:
A negative or adverse impact

This is an impact which could disadvantage cne or more groups within your school community. The
disadvantage which is highlighted may be greater on one group than it is on another group.

For example:

® An open evening for pupils and parents and carers which is held in rooms that are only accessible by
stairs will prohibit anyone with a mobility issue from attending the meeting.

In some cases, the disadvantage may be unavoidable — such as the reorganisation of a service to save
money. EqlAs provide the opportunity to explore the disadvantage on different groups, question if the
disadvantage is fair considering the circumstances and either find solutions or alternatives, or justify the
decision in an open, transparent and informative way.

A positive impact

This is an impact that could be advantageous for one or more groups. This positive impact may be greater
for one group than it is on another group.

For example:

e Atargeted training programme aimed at developing women to be able to apply for leadership positions
in secondary schools would have a positive impact on women but would not, however, hecessarily
disadvantage men.

¢ Anintervention programme aimed at raising the attainment level of underachieving boys in English
would have a positive impact on boys, but it would not necessarily disadvantage girls.

Identifying positive impact is a good way of promoting equality and to share good practice for example,
between departments or year groups and schools.

Why should we undertake equality impact assessments?

Undertaking EqlAs is a legal requirement for schools under current race, disability, and sex and gender
legislation. The purpose of the legislation is to improve the efficiency and effectiveness of public sector
bodies, including schools, by anticipating the needs of service users and removing potentially anti-
discriminatory practices. In the case of schools, service users would include pupils, staff, parents, carers,
governors, volunteers and visitors — anybody within your school community.
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This means taking account of the needs of your school community in the development and review of any
school policies and practices which are likely to affect them.

Undertaking EqlAs should not be a tick-box exercise. They should be considered a useful tool for
mainstreaming equality into all our work. Services will improve through making improvements in the way
policies are formulated and services delivered. This will enable barriers to be tackled and the needs of a
diverse school population to be met. Your school community will also be aware that you are considering
their needs at the planning stages.

What should be equality impact assessed?

You need to assess school policies or practices which are likely to affect children or people within your
school community.

Written policies may be easy to identify but EqlAs also apply to practices and customary ways of doing
things, even if they are not written down (e.g. arrangements for parent consultation events, arrangements
for pupil extra-curricular activities).

In accordance with legislative requirements, an EqIA must be carried out on all policies and practices
whether they are existing, being changed or are being proposed.

It is also important to remember that this includes proposals to changes in organisation structures, budget
proposals and capital projects.

For example:
o Impact on workforce of organisational change

All staff should be treated fairly and equitably through any proposed change to the workforce. You
may heed to consider whether any groups of staff will be adversely affected by the proposed change. It
is also important to be aware of the outcome of any change on the workforce profile. You may need to
address any identified under-representation in the workforce profile as part of any future recruitment
activity.

Ensure the EqIA process includes the recruitment, selection and appointment procedures for staff.
¢ Impact on service provision

If there is likely to be an impact on the way a service is provided because of any organisational change,
you then need to ensure your EqlA considers the proposed changes in relation to how your school
community will be affected and whether any negative impact can be justified.

What equality strands/groups should be covered by EqlAs?

Some groups may experience disadvantage, whether intentional or not because of characteristics specific
to that group. These characteristics are known as equality strands. It is common practice to identify the
characteristics into nine groups:

Disability

Sex

Race

Religion and/or belief

Age (in relation to staff recruitment /selection)
Gender reassignment

s Pregnancy and maternity

e Marriage and Civil Partnership

Who is responsible for carrying out equality impact assessments?

The person(s) who holds responsibility for the policy is ultimately responsible for ensuring an EqlA is
undertaken. The EqlA may be done in conjunction with or by a person who knows that area of work.
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It may be helpful to have a team of people who can help with the process. Try to get a mix of staff at
different levels to get different perspectives. Ensure that they have enough knowledge of the area being
assessed to make valid judgements.

To ensure ownership at the most senior level all EqlAs should be signed off by a member of the senior
management team and a member of the governing body.

When should Policies/Procedures be equality impact assessed?

All existing policies and practices should be reviewed on a three-year rolling programme. It can be done in
conjunction with the three-year cycle of your own equality scheme.

By undertaking a policy mapping exercise, you can prioritise which policies and practices have a higher
priority for EqlAs based on their likely proportionate impact.

To make sure that decision makers are provided full and clear information about policy or service
implications, all new or proposed policies or practices should have an EqlA before they are implemented.

What happens as a result of an EqlA?

If any potential adverse impact is identified, then policies and practices may have to be made amended as a
result. If any adverse impact could amount to unlawful discrimination the policy or practice must be
changed unless there is an objective, lawful reason to justify this.

The results of EqlAs can be used to set equality objectives leading to improvement in services and practices.
These should be placed within your equality action plan(s), for example ensuring relevant schoo! policies
can be made available in alternative formats, as required.

Do | have to do a separate EqlA for every similar policy?

No —in fact it makes sense to review all similar policies together as part of an overall review. What you are
looking for is how those different policies, as well as the way the policy is delivered in practice, are affecting
different groups within your school community. If you think it would be more manageable to review a
large policy or policy framework on its own, then you can complete a separate EqlA — whatever makes the
process manageable and meaningful for your school.

Do | need to do an EqlA on an adopted policy?

No - you don’t need to repeat an EqIA on an adopted policy which has already been assessed if any
amendments you have made would not result in a different impact. If there are any doubts as to whether
the policy has been assessed, then the best route is to do your own EglA.

Where can | obtain further information?

Further guidance about undertaking equality impact assessments can be found at the Commission for
Equality and Human rights website: www.egualityhumanrights.com or the DfE via GOV.UK:
https://www.gov.uk/government/uploads/system/uploads/attachment data/file/315587/Equality Act Ad
vice Final.pdf
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Appendix D

Single Equality Scheme — Objectives/actions/outcomes

Planning Principles

Identification of objectives and subsequent action planning is undertaken in accordance with the
School’s values, priorities and aims as identified in Part 1 of our Single Equality Scheme.

Accurate knowledge of the school enables us to plan in a way that is relevant and proportionate.

Participation of an appropriately selected working group is reflected in wider representation built into
objective actions.

Through the Equality Impact Assessment process, consideration Is given to the anticipation of equality
issues not presently evidenced but for which there is a potential.

The objectives are the starting point for action but not foliowed slavishly where monitoring and further
Impact Assessments reveal alternative opportunities or needs.

Managing the process in a planned yet responsive way.
Outcomes are checked against the objectives and the Impact Assessment that informed their selection.

SMARTER target thinking means plans are Specific, Measurable, Achievable, Relevant, Timed,
Evaluated and Reviewed.

The golden rule for future planning is to be SMARTER and get started.

The Process:

Our objectives are set in response to identified priorities arising from the analysis of all the information,
including the Overview of Outcomes and the Equality Impact Assessments we have undertaken.

We plan our objectives over 4 years so that it is possible to implement change and development in a
responsive yet systematic way.

Objectives are reviewed regularly and in the third year we undertake a review of the impact of our
action outcomes prior to setting new objectives at the end of year 3.

Initially, many of our objectives have been in relation to ensuring that we establish our Single Equality

Scheme effectively and embed the process of Equality Impact Assessments more widely throughout our
thinking and initial planning.
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